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Introduction  
 

It is a fact that the conservation-restoration services market suffers from the 
disparate quality of educational opportunities available and the value/mobility of their 
certification. It is also a fact that in many countries the types of education leading to 
the training of people involved in the conservation-restoration process is not well 
regulated and/or has not been universally updated to reflect the growing awareness 
of the principles and ethics of this discipline. In a situation weighed down by the lack 
of a common structure and terminology and the need to enforce the adoption of 
approved practices in a discipline responsible for the preservation of a unique object 
such as a cultural artefact, the challenges are many. Not unlike related disciplines, 
this situation is characterised by a growing rift between the academic and vocational 
aspects.  
 

In 2004, this situation instigated the creation of a project to address the challenge 
of creating a benchmark which could be applicable to this field across Europe – the 
ECPL project. Its various work packages were intended to address different aspects 
of this challenge starting with a survey of the current status of conservation-
restoration education, research in the definition of Minimum Common Standards in 
various areas of specialisation within conservation-restoration and, finally, the 
preparation of the groundwork for the creation of a body to manage its ultimate result, 
a European licence.  
 

Yet, the project itself was unavoidably influenced by the unevenness and 
uncertainty in this area – a fact which was felt very strongly in the initial stages of 
discussion and research. Over a span of two years, the philosophy of the project as 
well as the knowledge and awareness of its participants matured to produce what 
may well prove to be the first step towards the stabilisation of this area and towards 
the clarification of the level of education of the professional Conservator-Restorer in 
relation to other professions and occupations, including those at academic and VET 
levels, by acknowledging the true competencies and responsibilities of those involved 
in the conservation-restoration process. 
 

The project had originally intended to define exclusively levels and fields of VET 
education believed to exist in this field – hence the reference to a “conservation 
practitioner”. However extensive research in the creation of MCSDs (Minimum 
Common Standards Definitions) and on the general developments of education and 
training in Europe, including the draft European Qualifications Framework (EQF) and 
the various documents produced by representative European bodies such as 
E.C.C.O. - European Confederation of Conservator-Restorers’ Organizations - and 
ENCoRE - European Network for Conservation-Restoration Education - showed that 
the original project proposal was not in line with current norms on the conservation-
restoration profession and conservation-restoration education.  In order to take this 
into account, from the Third Steering Committee Meeting onwards, a representative 
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each from E.C.C.O. and ENCoRE participated in the Steering Committee Meetings 
and acted in a supporting function in the elaboration of the texts of the project.   

It was noted that the basic characteristic of the Conservator-Restorer, that 
distinguishes him/her from other Related professions and Related occupations in the 
conservation-restoration area,1 is the ability to directly transform conservation-
restoration and related scientific and humanistic knowledge  into concrete, 
consistent, cautious and useful actions on cultural objects, respecting as much as 
possible the theory of minimal intervention. 

Conservation-restoration requires a person with highly specialised knowledge 
and critical awareness of knowledge issues, together with specialised problem 
solving skills applied to practical work, the competence to manage and transform 
complex and unpredictable work or study contexts and to take responsibility for 
contributing to professional knowledge and practice in the field of conservation-
restoration of cultural property. The stringent requirements of conservation-
restoration outlined above cannot, by their very nature, be fully satisfied by VET 
training. Due to the wide and holistic range of knowledge, skills and competences 
required, it was widely agreed that individuals with less than five years of full-time 
specialised academic education or its equivalent, in conservation-restoration, cannot 
be considered to be professional Conservator-Restorers. 
 

Nonetheless, it has been agreed that people trained at VET level in specific areas 
can contribute successfully to the conservation-restoration process, under the 
direction of a professional Conservator-Restorer. The work in each of the 12 areas of 
specialisation chosen for development in the project can be, and is, supported by the 
contribution of individuals who are qualified in the related disciplines, trades and 
crafts.  

 
From the results obtained in the ECPL project, it was established that the use of a 

generic term such as “conservation practitioner” would be confusing and possibly 
misleading when applied in a real-world situation as it might detract from the true 
specialisation of an individual. It was acknowledged that an individual trained in a 
specific area, whether Conservator-Restorer or any of the “Related professions and 
Related occupations”, whether at academic or VET level, should always be assigned 
the title which best describes the chosen area of study/training/work.2 A bookbinder, 
who is asked to contribute to the restoration of an object should not be categorised 
as a “conservation practitioner” but should retain his title as a “bookbinder” who, 
through continuing professional development, has acquired the skills necessary to 
contribute to this area with the collaboration of the Conservator-Restorer specialised 
in the field.  

 
                                                 
1 Vide infra. 
2  A particular area of discussion is that related to the Conservator-Restorer of architectural surfaces 
(defined in the MCSDs) which somewhat overlaps with the area of competence of the Conservation 
Architect (see notes presented in Appendix 2). 
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At the same time, in order to ensure that those professions and occupations 
which contribute to conservation-restoration at various levels are acknowledged and 
recognised by the conservation-restoration professionals, within the respective 
MCSDs, the role of what have been termed “Related professions and Related 
occupations” was created. The latter include VET-level occupations whose 
knowledge, skills and competences, along with an awareness of the tenets of 
conservation-restoration, allow them to contribute, but not to take independent 
decisions, on the conservation-restoration of a culturally significant artefact.  

 
The ECPL project does not define the nature of the formal education associated 

with the “Related professions and Related occupations”, although such definition is 
envisaged in the sequel to this project. Nonetheless, such contributors to the 
conservation-restoration process need to acquire the knowledge and appreciation of 
conservation ethics and principles through formal, informal and/or non-formal means 
which will allow them to collaborate with the professionals in charge of this field. This 
will ensure that their role and worth is acknowledged and their contribution sought. 
This system should help to define the specific role of each individual in the wider 
context of the conservation-restoration process. This acknowledgement is the first 
step towards bridging the current rift between the profession of the Conservator-
Restorer and crafts/trades contributing to this field in the hope of creating a 
harmonised environment which will be of benefit to all. 

 
In its effort to achieve this balance, the ECPL project has carried out the basic 

groundwork required to define levelled learning outcomes of the Conservator-
Restorer within 12 of the most common areas of specialisation within the 
conservation-restoration education sector and promoted the use of these as a 
benchmark for granting qualifications by a recognised body at the EQF-defined levels 
7 and 8.  The project would thus:  

a) introduce within the field of conservation-restoration education the tenets of a 
harmonised, transparent and quality assured conservation-restoration 
qualifications framework through the application of the principles of the EQF;  

b) offer clearly-defined learning outcomes for qualification at recognised levels in 
the field organised into the most common categories of specialisation within 
the conservation-restoration world; 

c) list and describe the contribution of “Related professions and Related 
occupations” to each of the categories of specialisation; 

d) create the groundwork for further study in the area of related professions and 
occupations in order to encourage communication and collaboration between 
the field of conservation-restoration and contributing disciplines within the 
context of transparent standards; 

e) facilitate mobility of people involved in the conservation-restoration process 
and its education across Europe. 

 
By defining common standards, and through the creation of model curricula, the 

project has provided a benchmark which all institutions providing education can use 
in order to review existing practices or create new courses. Moreover, by providing a 
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framework which may eventually be applied across Europe, the project aims to 
enhance evenness, transparency and quality assurance in qualifications and 
certification. By basing the recognised levels on learning outcomes the project 
provides the means to value prior learning and thus enables recognition of 
knowledge, skills and competences gained through formal, informal and regulated 
non-formal learning contexts. A specific assessment procedure will have to be 
defined, as a “transitory measure”, to qualify as professionals, those individuals who 
do not entirely fulfil the requirements.3 This may include individuals already working 
in the field of conservation-restoration without prior qualification in conservation-
restoration. This procedure will demonstrate equivalency of knowledge, competences 
and skills defined in the learning outcomes of formal education.4 
 

Undoubtedly, more work is needed before the situation is resolved but the results 
produced and the interest shown by the many parties who have come in contact with 
this project since its starting date in 2005 is a positive sign that such a goal is 
achievable. 
 
 
Work package 3 of the ECPL project set out to achieve the following: 
 

1. To create a multi-tiered competence-based criteria grid based on the analysis 
of the occupational profile of an individual at each level; 

2. To permit peer review of the material-specific competence-based criteria 
developed by the individual partners and have this material reviewed and 
evaluated by experts in the field; 

3. To create model curricula in 3 materials intended to set out the path which 
would permit students to achieve the standards agreed in the multi-tiered 
competence-based criteria previously established through the ECPL project; 

4. To provide peer review of model curricula and approve the material produced; 
5. To consolidate the results of the work achieved in this work package into a 

handbook entitled “European Conservation Practitioner’s Licence” (which was 
later changed to read “European Conservator-Restorer’s Licence”) outlining 
the tiered system and the detailed competence-based assessment schemes 
in each of the 12 common areas of specialisation; 

6. To provide and publish as an annex to the Handbook a minimum of 3 model 
curricula in the areas of Books and Paper, Metals and Wood, which would 
illustrate and provide benchmarks to be used as complementary to the 
competence-based assessment schemes outlined in the handbook. 

 

                                                 
3 Vide Principle 1 of the Conservator-Restorer EQF Level 7 Curriculum Principles infra. 
4 The special cases referred to in the footnote to Principle 1 will be assessed using the same 

assessment procedure. 


